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Abstract: This paper examines the role and implementation of English for Specific Purposes (ESP) in business communication
within the context of Indonesian vocational education. As Indonesia integrates into the global economy and the ASEAN
Economic Community, there is a growing demand for vocational graduates who possess industry-specific language competence
alongside technical skills. The study synthesizes literature and current practices to highlight the shift from General English to
Business English, which aims to equip students with practical skills for workplace interactions such as correspondence,
presentations, and negotiations. However, the review identifies significant challenges hindering effective implementation,
including insufficient teacher training in ESP methodologies, a lack of authentic and localized teaching materials, and varying
levels of motivation and proficiency. Furthermore, misalignments between national curriculum standards and specific industry
need often to constrain innovation in the classroom. The paper concludes by outlining key implications for improvement,
recommending the adoption of rigorous needs analysis, specialized professional development for teachers, and stronger
collaboration between vocational institutions and industry partners to develop relevant curricula and resources. These strategies
are essential for ensuring that vocational education in Indonesia produces graduates who are competitive in the modern
workforce.

Keywords:English for Specific Purposes (ESP), Business English, Vocational Education, Indonesia, Business
Communication, Curriculum Development, Teacher Professional Development

1. Introduction

Vocational education in Indonesia plays a crucial role in
equipping students with practical skills for the workforce. In
an era of globalization and rapid economic change, English
language competence especially within specific professional
domains has become a key asset for vocational graduates.
English for Specific Purposes (ESP) emerged as a distinct
approach in language education to meet such needs, focusing
on teaching English tailored to specific fields and occupations
[1]. Unlike General English courses, ESP is defined by its

emphasis on meeting learners’ particular professional or
academic requirements [2]. ESP programs are typically
designed after conducting detailed needs analysis to determine
the language skills, genres, and vocabulary relevant to
learners’ target contexts [3][4]. Over the past few decades, ESP
has expanded globally across various disciplines, reflecting its
efficacy in enhancing learners’ communication abilities in
specialized settings [4][14].

Within the broad spectrum of ESP, Business English often
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termed English for Business Purposes (EBP) is a major branch
that concentrates on language used in business and corporate
communication. Business English falls under the category of
English for Occupational Purposes as a subset of ESP, aimed
at professionals or students preparing for business careers [3].
It covers a wide array of topics and skills required in
commercial contexts. For example, business communication
in English encompasses terminology from domains such as
accounting, finance, marketing, law, and information
technology, as well as essential communicative tasks like
writing emails and reports, delivering presentations,
negotiating deals, participating in meetings, and handling
telephone conferences [5]. Mastery of these communicative
skills and vocabularies is crucial for success in international
business environments. Proficiency in Business English
allows individuals not only to converse fluently in general
professional settings but also to perform specific job-related
communication tasks with confidence and clarity. This is
particularly relevant as English functions as the lingua franca
in many multinational companies and trade contexts, making
it imperative for vocational graduates to handle workplace
interactions in English effectively.

Indonesia’s vocational education system, which includes
Sekolah Menengah Kejuruan (SMK) at the secondary level
and polytechnics at the tertiary level, has recognized the
importance of ESP in preparing students for the job market. As
Indonesia integrates further into the global economy and the
ASEAN Economic Community, the demand for employees
proficient in industry-specific English communication is
rising. Consequently, there has been a shift in policy and
practice towards incorporating ESP into vocational curricula.
In many vocational schools, English courses are now expected
to be more aligned with students’ specializations, whether it be
business, engineering, tourism, or other fields. The Ministry of
Education’s curricula in recent years have encouraged a
departure from purely general English towards approaches
that support English as a medium for learning vocational
content [8]. For instance, Curriculum 2013 (K13) for
vocational high schools was designed with competencies
aimed at enabling students to communicate in English relevant
to their vocational major. This reflects an acknowledgement
that one-size-fits-all English instruction is inadequate for
vocational students who need language skills tailored to their
future professions.

Despite these policy directions, implementing ESP in
business communication within Indonesian vocational
education faces various challenges. This literature review aims
to synthesize studies on ESP in the context of business
communication, with a focus on implications for Indonesia’s
vocational institutions. It explores how ESP has been
conceptualized and applied in business-related programs, what
benefits have been observed, and what obstacles educators and
learners encounter. Ultimately, by examining both global ESP
principles and local research findings, the review draws
implications for improving vocational English training in
Indonesia, informing curriculum developers, teachers, and
policymakers on best practices and areas needing
enhancement.

2. Understanding ESP and Business

Communication

2.1. Definition and Scope of ESP

English for Specific Purposes is generally understood as an
approach to language teaching that is “designed to meet
specific needs of the learner” [2]. Classic definitions highlight
that ESP instruction is directly related to the disciplines,
occupations, and activities that learners engage in, focusing on
the language (syntax, lexis, discourse, etc.) appropriate to
those domains [2]. In contrast to General English, ESP is not
a content-general course but is purpose-driven; it teaches the
English necessary for a particular field or job function.
Hutchinson and Waters note that ESP evolved as a response to
practical language needs arising from developments in
science, technology, and economics essentially, human
activities that demanded a more targeted form of language
instruction [1]. In their seminal work, they describe how ESP
shifted the focus from teaching English literature and general
topics towards teaching English as used in real-life
professional contexts [1]. Furthermore, ESP is often
characterized by an emphasis on needs analysis, learner-
centered objectives, and often assumes some basic prior
knowledge of English, concentrating on refining language
skills in context [3][14]. Rahman’s holistic review of ESP
literature underscores that over time ESP has branched into
numerous specialties (e.g., English for science, medicine, law,
business, etc.), but all share the common approach of tailoring
pedagogy to specific aims and situations [14]. ESP is thus best
viewed as an approach rather than a product — it is defined by
how teaching is carried out (with specific focus and
methodology) rather than a particular type of content [3]. This
flexibility and relevance have made ESP a powerful strategy
in language education for vocational and professional
purposes.

2.2. Business English as a Branch of ESP

Business English, or English for Business Communication,
is a prominent branch of ESP focusing on the language needed
in business environments. It is sometimes also referred to as
Business English for Specific Purposes, highlighting that it
serves learners who need English for business-related roles.
According to Dudley-Evans and St John, Business English can
be considered part of English for Occupational Purposes
(EOP), which itself is a subset of ESP dealing with English
training for the workplace [3]. The content of Business English
courses typically derives from real-world business scenarios
and communicative events. As noted earlier, the scope of
Business English is broad it includes specialized vocabulary
and discourse for topics like management, marketing, trade,
finance, and entrepreneurship, and it entails developing
practical skills in business correspondence, presentations,
negotiations, customer service interactions, and report writing
[5]. The Oxford Business English Dictionary explicitly defines
Business English as covering a comprehensive range of
business domains and communicative skills, from
understanding industry-specific terminology to performing



tasks such as composing business letters, participating in
meetings, and giving professional presentations [5]. This
indicates that Business English is not merely about learning
business terminology, but about using English effectively to
achieve business purposes.

One important aspect of Business English within ESP is the
cultural and pragmatic component. Communication in
business settings often requires awareness of formality levels,
politeness strategies, and intercultural nuances. For example,
writing a persuasive sales email or negotiating a contract in
English involves not just linguistic accuracy but also
understanding the conventions of business communication.
Effective Business English teaching therefore focuses on
functional language use learners practice scenarios they are
likely to encounter in their jobs, which could be role-plays of
meetings, drafting memos, or telephone conversations with
clients. The literature emphasizes authenticity in materials and
activities: using real case studies, actual business documents,
and simulations to mirror workplace communication [7]. By
sitting in language learning in realistic business context,
students can better acquire the communicative competence
they will need in employment.

2.3. Relevance to Vocational Education

For vocational education students, especially those in
business-related programs (such as accounting, marketing,
office administration, tourism, etc.), proficiency in Business
English is a critical complement to their technical or
vocational skills. A graduate from a vocational high school’s
business department, for instance, may be expected to handle
international trade correspondence or communicate with
English-speaking clients. Even students from non-business
technical fields may require English communication skills for
dealing with overseas suppliers, documentation, or corporate
training. As such, integrating Business English training within
vocational curricula can greatly enhance graduates’
employability. Studies in ESP needs analysis have shown that
vocational students have specific target situations in mind —
for example, marketing students in Indonesia indicated a need
to master product presentation vocabulary and persuasive
communication strategies in English, aligning with their future
job requirements [11]. These targeted needs justify the
inclusion of specialized Business English modules in
vocational courses. Moreover, learning English through
content related to one’s vocational field can increase student
motivation, as the material is seen as directly relevant and
beneficial for their career [9]. In summary, Business English
serves as a vital link between vocational training and the
globalized world of work, and ESP provides the methodology
to create that link effectively.

3. ESP in the Indonesian Vocational
Education Context

Indonesia’s educational authorities and institutions have
increasingly acknowledged the role of ESP in strengthening
vocational education. Historically, English in Indonesian high
schools (both general and vocational) was taught as a general
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subject focusing on broad competencies. However, over time,
voices in the education community have argued for a paradigm
shift towards ESP in vocational schools. An early proponent
of this shift, Aniroh [8], noted that to better serve students’
career readiness, English should transition from a generic
subject into a medium for learning vocational content. This
means teaching English not in isolation but intertwined with
technical subjects for example, teaching English for
engineering by using engineering materials and workshop
scenarios, or teaching English for business by discussing
economics and trade topics in English. Such an orientation
aligns with content-based instruction, where language learning
is integrated with subject matter learning.

The implementation of Curriculum 2013 for vocational high
schools (SMK) marked a significant step in this direction.
Curriculum 2013 explicitly aimed to make education more
competency-based and relevant to industry needs. English
syllabi for vocational programs under this curriculum were
expected to incorporate specific competencies related to
students’ majors. For example, an SMK with a tourism
program would include competencies for handling tour guide
conversations or hospitality phrases in English. Purwanti [6]
examined the Curriculum 2013’s approach to ESP in
vocational high schools and described the “current situation”
of how it was being applied. The findings suggested that while
the curriculum documents encourage ESP, the actual
classroom implementation often still fell short. Many English
teachers in vocational schools continued to use uniform
materials across different programs, due to either a lack of
tailored teaching resources or insufficient training in ESP
methodology [6]. This indicates a gap between policy and
practice; the idea of ESP is accepted in principle, but practical
constraints hinder its full realization.

Another aspect of the Indonesian context is the diversity of
vocational fields and the corresponding diversity of English
needs. Indonesia has thousands of vocational schools across
sectors like technology, health, agriculture, business, arts, and
hospitality. Each of these fields may require a different focus
in English. For instance, nursing students need medical
English terms and patient communication skills, while
automotive engineering students might need English to read
technical manuals or discuss machinery. A one-size-fits-all
English curriculum cannot adequately serve such varied
needs. This is why needs analysis is especially crucial in
Indonesia’s vocational ESP implementation. As Indrasari’s
study [11] highlighted, even within a single institution,
students’ specific needs (target situations and preferred
learning styles) should inform the design of English courses.
Indrasari found that physics education students at an institute
in Lampung primarily needed English for understanding
textbooks and journals in their field, and for communicating
technical information, which is a somewhat different need
profile than, say, business students [11]. Such research
reinforces that gathering data on learners’ needs in each
vocational program is essential to developing effective ESP
syllabi.

To support ESP at the policy level, the Indonesian
government has also launched initiatives to improve
vocational education quality. A notable program was the
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Revitalization of Vocational Schools initiated around 2016—
2017, which aimed to better align vocational training with
industry demands. One component of this revitalization was
improving English proficiency among vocational students,
recognizing language as a tool for competitiveness. Some
polytechnic institutes and vocational colleges have gone
further to develop specialized English courses. For example,
Politeknik Negeri Bali’s Tourism Department introduced a
suite of ESP courses (English for Travel and Tourism, English
for Room Division, etc.) to precisely target the language used
in those sub-sectors of tourism [12]. According to Ginaya et
al. [12], these courses were designed to simulate real-world
scenarios and provide students with practice in professional
language and communication styles required in their future
jobs. This case demonstrates an institutional adoption of ESP
principles, tailoring multiple English subjects to specific skill
areas within a broader field.

Despite  these advancements, challenges remain
widespread. Research by Marwan [10] at a vocational higher
institution (polytechnic) shed light on several persistent issues
faced by ESP programs. One major challenge is the
preparedness of teachers. Many English teachers in vocational
schools have backgrounds in general English education and
may not be sufficiently trained in ESP instruction or familiar
with the students’ vocational content. Marwan [10] found that
the lone ESP teacher he studied struggled with creating or
finding suitable teaching materials relevant to the students’
specialty, due to limited institutional support and resources.
Additionally, the teacher noted low student motivation as a
challenge; students sometimes viewed English as a secondary
subject compared to their core vocational training, especially
if the English lessons did not obviously connect to their field
[10]. This highlights that if ESP courses are not clearly
relevant, students might disengage thus, relevance and
materials authenticity are not just pedagogical ideals but
motivational necessities.

Another challenge in the Indonesian context is the
availability of ESP teaching materials and textbooks. While
there are many textbooks for general English, there are
relatively fewer high-quality resources for ESP in specific
fields, especially in the Indonesian language or context.
Teachers often must adapt general materials or create their
own, which can be time-consuming and require expertise [7].
Kusni [7] pointed out that developing a locally relevant ESP
curriculum often requires collaboration among subject
specialists, language teachers, and industry partners
something that is still developing in Indonesia. Without such
collaboration, materials may either be too generic or
inauthentic, failing to engage students or meet industry
expectations. Additionally, vocational schools in rural or less-
developed regions may lack access to updated materials or
training for their teachers, exacerbating the urban-rural quality
gap in ESP provision.

Nonetheless, the overall trend in Indonesia’s vocational
education is moving towards greater ESP integration. Both
educators and policymakers have come to see that improving
graduates’ English communication skills in their area of
expertise can significantly improve their job prospects. With
ASEAN economic integration, for example, an Indonesian

vocational graduate might work in a Malaysia- or Singapore-
based company, where English is needed in day-to-day
operations. English competence thus becomes part of the
vocational competency portfolio. The literature indicates some
successful practices: project-based learning that incorporates
English use in business projects, partnerships where industry
experts give guest lectures in English, or English training that
leads to certifications recognized by employers. These
practices, when documented, provide models that other
institutions can emulate. The need for continual research in
this area is also emphasized; as industries evolve (with new
technology, new market demands), the ESP curriculum for
those industries must also adapt. For instance, the rise of
digital business means vocational students now might need to
learn English for e-commerce or social media marketing areas
that were not prominent a decade ago.

In summary, ESP in Indonesian vocational education is
recognized as essential and is gradually being implemented
through curriculum reforms and innovative programs.
However, uneven execution and resource gaps mean that many
vocational students still receive suboptimal ESP instruction.
The following sections delve deeper into the specific
challenges identified in research and discuss implications and
recommendations to address them.

4. Challenges in Implementing ESP for
Business Communication

Implementing ESP programs for business communication
in vocational settings presents a unique set of challenges, as
documented by various studies and educators’ experiences.
Understanding these challenges is important for formulating
effective strategies and reforms.

Perhaps the most critical factor is the competence of
instructors in delivering ESP content. Teaching ESP for
business requires not only proficiency in English teaching but
also a reasonable understanding of business concepts and
practices. Many vocational English teachers in Indonesia have
not worked in business environments and may feel unprepared
to teach business communication skills or terminology in
depth. Ali [9] argues that a specialized teacher education
model is needed in the Indonesian context to train teachers in
ESP methodologies and content knowledge. Without sufficient
training, teachers may default to teaching general English
grammar or memorized business vocabulary lists without
context, which diminishes the effectiveness of ESP.
Continuous professional development, such as workshops and
courses focusing on ESP (e.g., how to teach English for
meetings, how to design case studies or simulations for a
classroom), is necessary to build teacher confidence and
capability. Unfortunately, Marwan’s findings suggest that such
opportunities are not uniformly available, leaving some
teachers to learn by trial and error [10]. Additionally, teachers
often must take on the role of materials developer and analysts,
which are roles that require additional skills in curriculum
design and research [1]. This multifaceted expectation from
teachers being “ESP practitioners” in the full sense is
challenging in the absence of institutional support or formal
training frameworks [3].



Quality teaching materials are the backbone of ESP courses.
In business communication, materials should include
authentic documents like business emails, financial reports,
agendas and minutes of meetings, marketing brochures, etc.,
as well as scenarios for role-playing common business
interactions. However, obtaining or creating such materials
poses a challenge. Commercial textbooks for Business English
exist, but they may not align with local vocational students’
proficiency levels or specific industries in Indonesia. Locally
produced materials sometimes lack the rigor or scope of
international ones. Kusni [7] pointed out that many ESP
textbooks used in Indonesia in the past were simply modified
general English books with a few extra business terms, rather
than truly contextualized content. Developing comprehensive,
context-rich materials is time-consuming. Moreover, ensuring
authenticity, that is, materials reflecting real business language
use often require input from industry practitioners or access to
current business communication samples. Schools that have
strong connections with industry can sometimes source such
input (for example, a partnership with a local company might
allow teachers to gather real examples of workplace
communication). Where those connections are absent,
teachers might rely on internet resources or outdated
textbooks. The result can be lessons that do not fully engage
students or simulate real business tasks. This challenge is
being gradually addressed by collaborative efforts: some
universities and vocational schools in Indonesia have begun
research projects focusing on ESP material development for
specific fields, such as banking English or English for tourism,
which produce modules that can be shared [12]. Nevertheless,
scaling these efforts to cover all vocational domains remains a
challenge.

Vocational students in business programs often have varied
levels of English proficiency and motivation. Some students
recognize English as crucial for their career and are highly
motivated to learn business communication. Others may
perceive English as less directly relevant if, for instance, they
expect to work in a local small business or a role that they think
won’t use much English. Marwan [10] noted that low
motivation among some students was linked to their difficulty
in seeing the immediate relevance of what was taught. This
can occur if, say, the ESP course teaches scenarios that
students feel they might never encounter, or if it remains too
theoretical. Additionally, classes often have mixed proficiency
levels; some students may struggle with basic English while
others are ready to tackle advanced business idioms. This
heterogeneity makes it challenging to pace the course and
design activities — tasks must be scaffolded so weaker students
are not left behind, while stronger students are not bored.
Effective ESP teaching thus requires adaptive instruction
techniques, which again ties back to teacher training. In
business communication ESP, one way to boost motivation is
through project-based learning where students carry out a
realistic project (like creating a small business plan and
pitching it in English). Such methods have been shown to
increase engagement by giving a sense of purpose to language
use. However, implementing them requires careful planning
and sometimes additional resources or cross-department
cooperation (e.g., between the English teacher and vocational
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subject teachers).

Another challenge is aligning ESP objectives with national
curriculum standards and assessments. While Curriculum
2013 provides a framework, teachers often still must ensure
students pass standardized exams or fulfill competency
checklists that may not fully reflect ESP outcomes. If national
exams test general reading comprehension and grammar,
teachers might feel pressure to prioritize those skills over oral
business communication practice that might be more relevant
but not tested. This misalignment can hinder innovation in the
classroom. Some teachers reported difficulty in balancing
preparation for national exams with teaching specialized
content [6]. Additionally, assessing ESP learning can be
challenging traditional paper-and-pencil tests may not capture
students’ ability to perform communicative tasks like giving a
presentation or writing a business proposal. Developing
appropriate assessment tools (such as oral tests, portfolios, or
practical tasks) is needed to truly gauge ESP skills, and
teachers need guidance and support in implementing these
assessments within the constraints of the school system.

Successful ESP implementation often requires support at
school or institutional level. This includes allocating time in
the schedule for ESP courses (sometimes a separate ESP
course is needed in addition to general English, or a higher
credit load), providing funding for materials and guest
speakers, and fostering a culture of English use in the school.
If administrators do not understand the significance of ESP,
they might not prioritize these supports. In some cases,
vocational schools treat English as just another subject with a
minimal time allocation, making it hard to cover both general
and specific English in the limited hours. However, when a
school leadership is forward-thinking, they might increase
English hours for certain programs or encourage teachers to
attend ESP workshops. The difference in outcomes between
schools can often be traced to the degree of such support.
External support, such as from government programs or
educational NGOs, can also influence success. For example,
teacher Ali [9] describes how institutional encouragement to
pursue an ESP teacher training program helped him design a
better course. Therefore, leadership and policy environment
are non-negligible factors.

In conclusion, while the rationale for ESP in business
communication within vocational education is strong, these
challenges highlight that simply mandating ESP is not enough.
Overcoming issues of teacher readiness, resource availability,
student engagement, curricular alignment, and support
structures is key to effective implementation. The next section
will discuss the implications of these findings and suggest
strategies to address them, thereby improving ESP outcomes
in Indonesia’s vocational sector.

5. Implications for Vocational Education
in Indonesia
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Petiagagieal Appraaches
Pruj we

Figure 1. A Strategic Framework for Addressing Challenges in ESP
Instruction within Indonesian Vocational Education.

The review of literature and current practice surrounding
ESP in business communication yields several important
implications for vocational education in Indonesia. Addressing
the challenges identified requires concerted efforts from
multiple stakeholder’s curriculum developers, educational
authorities, teacher educators, and industry partners. The
following are key implications and recommendations:

It is imperative that national curriculum bodies continue to
refine guidelines to support ESP integration. One implication
is that curricula should be flexible enough to allow
localization. Given the diverse needs across vocational fields,
a one-size-fits-all English syllabus is ineffective. Curriculum
designers should provide a core framework for English that
includes general competencies (e.g. basic communication
skills, grammar knowledge) but then mandate a localized
needs analysis to define specific competencies for each
vocational program [11]. This means that a school with an
accounting program might have an English syllabus
emphasizing financial terminology and report writing,
whereas a hospitality program’s English syllabus emphasizes
conversational etiquette, tour presentation, and customer
service dialogues. By institutionalizing the practice of needs
analysis and local syllabus design perhaps through official
guidelines or training on how to conduct needs assessments,
the education system can ensure that ESP is not just a concept
but a practiced reality in each school. In addition, assessment
policies should evolve to accommodate ESP: for instance,
introducing practical English exams or project-work
assessments for vocational students will encourage schools to
teach beyond rote learning for multiple-choice tests.
Policymakers should also consider involving industry experts
in the curriculum development process so that the defined
competencies match real job requirements [7].

The success of ESP in vocational education largely depends
on teacher expertise. Therefore, pre-service and in-service
teacher education programs must incorporate ESP training
modules. Universities that train English teachers should offer
specialization tracks or courses on ESP teaching methods,
including materials development and subject-matter
familiarization techniques. Ali’s model for ESP teacher
education [9] suggests that teachers benefit from learning how

to collaborate with subject teachers, how to carry out needs
assessments, and how to adapt content from vocational
subjects into language lessons. For current teachers, regular
workshops and short courses can be provided focusing on
Business English teaching skills: e.g., how to simulate a
business meeting in class, how to teach writing of résumés and
emails, or how to evaluate students’ presentations. Another
recommendation is to create communities of practice among
ESP teachers — for instance, a national or regional forum where
vocational English teachers can share resources and
experiences. With internet connectivity, online communities
or resource repositories could be developed (some initiatives
may already exist informally through social media groups).
The Ministry of Education and professional associations (like
TEFLIN in Indonesia) might take a leading role in hosting
annual ESP symposiums or training events. In short,
systematic capacity building for teachers will equip them with
the necessary skills and confidence to deliver effective ESP
instruction.

To alleviate the issue of scarce ESP materials, a coordinated
approach can be taken. Educational authorities could sponsor
the development of ESP textbooks and modules for major
vocational disciplines. For example, developing a series of
“English for X” where X could be Business Management,
Accounting, Tourism, Information Technology, Nursing, etc.,
contextualized to Indonesian learners, would be highly
beneficial. These materials should ideally be created through
collaboration: English teaching experts, subject matter
experts, and industry professionals working together to
produce content that is accurate, relevant, and pedagogically
sound. Once created, such materials can be distributed to
schools or made available as open educational resources
(OER). Moreover, schools should be encouraged to utilize
authentic materials. Partnerships with local businesses can be
encouraged — for instance, schools might invite guest speakers
from industry who conduct sessions in English or procure
sample documents from companies for classroom use. The
implication is that vocational education should extend beyond
the classroom walls; by engaging with businesses and
communities, schools can enrich their ESP teaching resources.
Digital resources are also part of the solution: many online
platforms offer free videos, articles, or case studies on business
topics which can be used in ESP classes. Training teachers to
curate and use these online resources effectively would add
variety to the classroom and keep content up to date with
current industry trends.

The literature suggests that aligning ESP instruction with
students’ goals and interests is key to motivating them [11].
Vocational educators should adopt learner-centered
pedagogies in ESP classes. This includes involving students in
discussions about what content they find most useful, perhaps
at the start of a course (which can double as a simple need
analysis). Teachers can then tailor examples and projects to
those interests. For business communication, employing
project-based learning or simulated workplace tasks makes
learning more engaging. For example, a class could be divided
into teams to create a mock company; each week they perform
a different English task for that company (write a product
description, make a sales call, resolve a customer complaint,



etc.). Such approaches give students a sense of ownership of
their learning and demonstrate the practical value of their
English skills, thereby increasing motivation. Additionally,
celebrating success can motivate for instance, students could
be encouraged to take internationally recognized English tests
or business English certifications, and their achievements
recognized by the school. This not only motivates the
individuals but also raises awareness among their peers of the
importance of ESP. Schools might also implement English
clubs or business English competitions (like an English
presentation contest on business ideas), providing
extracurricular avenues for students to practice in enjoyable
ways. Fundamentally, the implication is that teaching should
not be solely textbook-driven; it should be dynamic,
interactive, and clearly tied to real-life outcomes that students
care about.

The final implication is the importance of bridging
vocational schools and the industries they serve, specifically
for the English training component. Industry stakeholders can
be valuable allies in improving ESP outcomes. Companies that
frequently hire vocational graduates could be consulted to
provide input on what communication skills they expect. For
instance, multinational companies in Indonesia might
emphasize the need for employees who can read and write
emails in English or participate in bilingual meetings. By
obtaining this feedback, vocational programs can fine-tune
their English courses. Moreover, industries can support
through internships or apprenticeships where students get to
use English in actual work settings nothing reinforces learning
better than real-world application. At a policy level,
encouraging such collaborations (perhaps through incentives
or recognition for companies that contribute to education)
could make ESP more practical and grounded. There have
been cases where industries donate language labs or software
to schools, which directly enhances the learning infrastructure.
Another specific recommendation is involving native or fluent
English speakers from the business community in occasional
teaching or mentoring roles, giving students exposure to
authentic language use and diverse accents/styles in business
communication. While this may not be feasible everywhere, in
larger cities or through virtual means it could be arranged. The
overarching idea is that vocational education should mirror a
community of practice for each profession, and
communication is part of that practice — thus, integrating the
“real world” into ESP teaching can yield better prepared
graduates [12].

By addressing these areas — policy, teacher development,
materials, pedagogy, and industry linkages — Indonesia’s
vocational education system can significantly enhance its ESP
in business communication programs. This will lead to
graduates who are not only technically competent in their trade
but also capable of communicating effectively in the business
aspects of their jobs, which is increasingly demanded in the
modern workforce. Improved English communication skills
combined with vocational expertise will make Indonesian
graduates more competitive both nationally and in the broader
ASEAN region, aligning with the country’s development
goals.
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6. Conclusion

ESP in business communication represents a critical
intersection between language education and vocational
training in Indonesia. The literature and practices reviewed in
this article underscore that equipping vocational students with
industry-specific English skills is no longer a luxury but a
necessity in today’s globalized economy. Indonesian
vocational institutions have made commendable strides in
integrating ESP, acknowledging that proficiency in business
English can greatly enhance a graduate’s employability and
effectiveness in the workplace. However, the journey towards
fully realized ESP implementation is ongoing. Challenges
such as insufficient teacher training, lack of tailored materials,
variable student motivation, and curricular constraints need to
be systematically addressed.

The implications drawn from this review suggest a
multipronged strategy: refining curricula to be more need-
driven, empowering teachers through targeted professional
development, investing in the creation of authentic and
relevant teaching resources, adopting engaging learner-
centered pedagogies, and fostering stronger collaboration with
industry. By doing so, vocational education in Indonesia can
ensure that its graduates are not only skilled in their technical
domain but also confident and competent in communicating
within the business contexts they will encounter. This
alignment of language skills with vocational expertise will
help produce a workforce that meets international standards
and can adapt to the evolving demands of industries.

In sum, the successful integration of ESP in business
communication into vocational education holds significant
implications for Indonesia’s economic and social
development. It contributes to building human resources that
are adept in both hard skills and soft skills (communication
being a key soft skill). Future research should continue to
monitor and support this integration, exploring innovative
teaching models, assessing long-term outcomes of ESP-
trained graduates, and expanding ESP to other emerging fields
in vocational training. As the landscape of work changes with
technological advancement and global shifts, ESP will remain
a dynamic field — one that must continuously tailor English
education to serve the specific and practical needs of learners.
Indonesia’s experience in this regard can provide valuable
insights for other countries looking to strengthen the link
between language education and vocational success.
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